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The Intervention Paradigm -Cons  There is no mechanism for determining a disorder in the basic psychological processes (which remains part of the federal definition for LD).  It may be difficult to determine if a child's ecology or intrinsic learning problem is the primary cause of academic challenges.  Once all interventions have been exhausted and a student's progress has been minimal, there is little guidance as to next steps. Evaluation of a child's cognitive abilities (not "learning styles") may aide in determining why the previous interventions may not have been successful and what might be done to improve the interventions for this particular child.  If the federal definition of learning disability still includes a disorder in one or more of the basic psychological processes, how will these deficits be identified in the RTI model?
11
The Traditional Assessment Approach  The traditional assessment approach has been criticized for:  Emphasizing eligibility rather than linking to intervention  Using a discrepancy approach in learning disability determinations that does not necessarily highlight a disorder in one or more of the basic psychological processes  To circumvent the problems with the traditional approach, the RTI model has been outlined in IDEA 2004 as an alternative.  The main idea of RTI is that students should receive interventions as early as possible and in the general classroom setting before being referred for a special education evaluation.
However…
 Vellutino (2006) See Appendix B for more detailed information regarding both the broad and narrow abilities. 
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CHC Theory as a Problem Solving Model
 CHC Theory is a combination of the theories of three researchers  Cattell  Horn (his work was an extension of Cattell's original Gf-Gc formulation)  Carroll  McGrew (2004) states: "CHC Theory of Intelligence is the tent that houses the two most prominent psychometric theoretical models of human cognitive abilities."  This model serves as the theoretical foundation for some of the latest cognitive assessment instruments in is gaining acceptance by assessment specialists (Fiorello & Primerano, 2005) .
Cross-Battery Assessment
 Along with the evolution of CHC theory, cross battery assessment has emerged as a framework in which to assess students (McGrew & Flanagan, 1998; Flanagan & Ortiz, 2001 )  The main idea is to select tests from varied batteries that best match the referral concern.  The examiner then puts the scores into a cross-battery template and follow a series of procedures.
Strengths of Cross-Battery
 Assessments can (and should be) based on the referral concern rather than administering the same standard battery to all children.  Individual cognitive profiles can be highlighted that reflect a child's strengths and weaknesses.  Reynolds, Kamphaus, Rosenthal, & Hiemenz, 1997, p. 40) state:
"Changing the focus from the content of test items (e.g., auditory, visual) to the underlying psychological processes may be key to understanding the true nature of brain-behavior relationships for individual children."  The research is beginning to link cognitive constructs with academic deficiencies (Evans, et al, 2002 , Lloyd, 2003 
CULTURE-LANGUAGE INTERPRETIVE MATRIX (C-LIM): PREDICTED MEAN SCORES FOR ELL STUDENTS
Cell Average = Score:
Cell Average = ______
DEGREE OF CULTURAL LOADING
Woodcock-Johnson III Tier I Population: All students Setting: General education
Guiding Questions Student Characteristics
Service Provider Service Provider Skills Instruction/ Interventions
Is scientifically-based instruction in place for the target student and consideration given to his/her cultural, linguistic, socioeconomic and experiential background?
Is instruction targeted at the student's level of English proficiency?
Is the concern examined within the context (i.e., language of instruction, acculturation)
Has accurate baseline data been collected on a student's mastery of specific instructional standards-based objectives?
Is L1 and L2 language proficiency monitored regularly 
Tier III Population: Students who need the most intensive interventions available
Setting: Alternate setting NOTE: Parental rights and consent are required at this tier because the student is removed from the general education environment for instruction. Student could be qualified to receive special education services under the eligibility category of Specific Learning Disability and have an IEP developed at this tier without further assessment.
Guiding Question Student Characteristics
Service Provider Service Provider Skills Instruction/ Interventions
How many rounds of Tier II instruction (approximately 10 weeks for each round) has the student had?
Will these students be successful with different curriculum, teaching approaches and individualized setting?
Is there evidence of progress from previous interventions?
For LD:
What are the functional, developmental, academic, linguistic, and cultural needs?
Have you gathered information from parents?
Are your instruments technically sound and valid for the student you are assessing? If not, are test results interpreted in a manner that considers student's language proficiency in L1 and L2 and their level of acculturation?
